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KEYNOTE ADDRESS TO THE SIXTH
COMMONWEALTH EDUCATION CONFERENCE
by the Hon. Michael Manley,

Prime Minister of Jamaica

As a mere politician, | approach the task of a keynote
address on education to so eminent a gathering with
diffidence. However, the fact that | am a politician
demands that | face the challenge inherent in education
not only for the purposes of a speech, but as a pre-
occupation that is central to the task of all politicians.

| do not intend to attempt a technical analysis of
education or the various systems through which we seek
to provide it. Indeed, | will not even attempt to offer a
technical input. Rather, | would prefer to consider
education as an aspect of social, economic and political
strategy. Of course, the very nature of the attempt
invites confession: confession of my own basic
political posture. Circumstances have placed me in the
Third World and experience has made me an egalitarian.
| was born into the first state and had arrived at the
second by the end of my adolescence. Consequently,
mine is a Third World view, though it may well also be a
total view, because the world is being conditioned
increasingly and inevitably, as much by Third World
need as by First World power.

There was a time when education was regarded as a
“happening’’. In that uncritical view in a simpler age,
schools were merely the places where the children of the
privileged were prepared for the maintenance of the
parental estate in society. At best schools were an
avenue through which a minor trickle in the process of
upward mobility was permitted to pass and where the
ruling class were imbued with the spirit of noblesse
oblige. However, a more analytical and politically
conscious world has learnt to rip the mask from the
system and to expose its true purpose which was the
perpetuation of the power of the elite.

In the course of that process of revelation, there has
emerged the understanding that the educational systems
of the metropolitan powers and their empires, for
example, were extremely efficient agencies for the
perpetuation of a complex, structure of class, economic
power and political capability. If this was a “happening”’
insofar as any central planning was concerned, it had
nonetheless a high degree of political effectiveness.

The truth is that education is always an extension of
political purpose and must be seen as a primary, perhaps
the primary agent that is available to that purpose. Let
me emphasise that by political, | do not mean partisan
political; | am referring to the process by which long and
short-term objectives and goals are set by the society
itself based on some notion of what is good for the
particular society. In elitist societies, the political
function of education has always been implicit, although
the process is seldom admitted.

In authoritarian or single-party societies, the political
relevance of education is understood to be impatient of
debate. In democratic societies of the multi-party
model, the problem is more difficult. This arises because
political purpose in the sense of the broad objectives
which the society is organised to pursue are often
confused with electoral advantage which the political
party is organised to seek. However, even in the
multi-party situation, the central truth remains that
education is a political agent becaus e it must, in its
very nature either tend to preserve the status quo or
promote change, depending on how it is organised, who
organises it and the purpose to which it is put.

Therefore, any contemporary analysis of education
must begin with a consideration of the state of the world
and its various parts. Thereafter, analysis must proceed
from a philosophy of social organisation and of political
strategy for its attainment. These determine the degree
and the direction of the desire for change. To the
extent that it is people who must make change happen
and then successfully occupy a changed world, education
is central to any strategy of change. Hence, while we
argue that partisan party-politics should always be
excluded from education, those who argue that politics
as defined above, must be kept out of education are as a
consequence, conscious or unconscious advocates of the
status quo.

The crisis of today’s world arises from the inequality
which exists between the metropolitan and the Third
World. That inequality was the peculiar gift of the
colonial system to its posterity. There was a time when
both parties to this equation thought that the answer to
inequality was to be sought in a political category which
was invented for the purpose namely, the conscience
of the metropolitan world. Like many other political
categories, this proved to be a myth. The Aid pro-
grammes which were supposed to bridge the gap between

rich and poor tended to be irritating to the donor,
embarrassing to the recipient and inadequate for the
purpose. Now, more realistic remedies are being
fashioned through OPEC, the International Bauxite
Association and similar Third World institutions. And
here it is important to distinguish between the use

of oil as a political weapon in the Arab-Israeli conflict
and the general economic process by which OPEC is
working to achieve a realistic price for oil as a natural
resource.

Consequently, the world is being compelled to attend
the business of the re-distribution of wealth and great
new strains are resulting. The metropolitan world long
accustomed to internal Accommodation on account of
military power, is being forced to adjust to economic
power being wielded in an area which it had previously
taken for granted. When countries like Jamaica legislate
that the revenue from bauxite should be related to #e
price of the finished product, aluminium, there is
hostile reaction from the metropolitan world, since
countries like ours are not expected to wield sovereign
power nor to act to redress chronic imbalances in the
terms of trade.

Then again parts of the Third World now face the
problem of how to put their new money to good pur-
pose. These are epochal developments because economic
colonialism has been the central fact of the world order
of the last hundred years. This system depended upon the
technological and psychological dependence of the
Third World. The post-colonial (or pre-industrial)
societies which make up the Third World are in the
process of rejecting dependence and have discovered the
strategy through which their newly found political will
can be expressed.

The world will never be the same and it is going to
take a different kind of education to prepare new gener-
ations for what is to come. No longer will we be able
to assume that resources are abundant because only a
few can exploit them. No longer will we be able to
assume-that metropolitan material progress is an
axiomatic benefit derived at the expense of Third World
poverty. In short, international elitism which preceded
and includes economic colonialism and upon which the
world order has rested for some 400 years is now being
challenged by international egalitarianism.

So much for the world at large. Let us now consider
its separate parts and particularly its Third World parts.
Elitist social and economic organisation was the other
great legacy of colonialism. In some areas of conquest,
the system blended nicely with its new environment.

In others, it erushed the indigenous, egalitarian structures
which it found. In either event, a local and subservient
elite was necessary to the success of the system. Thus
Third World educational systems all have their origins in
a consciously elitist political purpose. In due course

this led to an unconscious and almost universal accept-
ance of elitism as part of the natural order of other
things.

As a consequence, in many post-colonial societies
education was seen, at best, as a means to upward
social mobility even after the attainment of freedom.

Thus post-colonial society inherits the gross inequal-
ities of the colonial system along with a view of the
world which tends to the acceptance of this arrange-
ment and an educational system which works to
perpetuate it.

Fortunately, the same political forces which are
challenging international inequalities, are at work inside
the Third World.

Thus nationally, and internationally, egalitarianism is
emerging as the dominant political counter force of
today’s world. Indeed, | suggest that egalitarianism is
the essential focus of any strategy of meaningful change.

Perhaps we should pause here to examine what we
mean by equality. Equality means access: access to
opportunity, to security, to wealth, to personal
satisfaction, to creative enjoyment and to the decision-
making process; or, more simply, to power.

Hence, egalitarianism demands response in terms of
the methods of economic, social and political organ-
isation. It is in this context that | turn to the educational
process itself.

Education is the process by which we prepare each
generation for the world it is to occupy. Therefore, we
must anticipate that world in the sense that education
must both define the future in terms of what we would
like it to be as well as what we are likely to be able to
make it. Hence, we are discussing an agent in the creation
of a society that is viable because we have defined what
is capable of viability. | deliberately draw this distinction
because it used to be felt that there could be a

mphasises the idea of innovatior
L, which we escape from the dep
: ychological dependence poses 1
' hnological imitation. This can
dgment which condemns the gr
1E,on the ‘tractor’ without the ca
qemployment insurance.

distinction between a morally acceptable purpose to

L
Thirdly, there is the acceptanc
ital to the political process and 1

social organisation as distinct from a purpose that was .
g C as PUFE gy pto understand strategies wt

viable merely because its results are tolerable. Hence, jgroup |
Britain may have had a viable social organisation in the giscipline-

nineteenth century, despite its terrible inequities be- Fourthly, there is the sense of
cause the evidence suggests that it achieved its purpose . supply the instinct of group |
of economic growth and its people were, by and large, minority who feel themselves cap
willing to endure the social consequence of that growth, [atus will seek to disrupt the gro
This option is not available to Third World countries fior a postponement of more advs
because mass political awareness is a fact of life that
helps to determine what is socially acceptable. Indeed,
the combination of population pressure, resource
scarcity and political awareness combine to make social
viability an extension of moral purpose no less than an
extension of efficient, economic organisation.

And finally, in this area there
This is not easy 10 understand in
Jiability. However, it is this spiri
3vital part in the process. Let m
to the problem o# rural migration
of arresting the flow and restorin
wral community to hold its peop
not happen merely through bette

Where the demand for a chance in life is universal
as between nations and within nations, economic organ-
isation must reflect that fact if society is to be viable. gectrification. |t must also come
Hence, the world is at the end of that phase in its history agroup to create an attractive wa
where the increased production of goods was the dominan [emote communities, replete witt
consideration. We are entering a phase of world history  [an economic reward. Without
that will continue to be concerned with production but  Ffinal ingredient in social viability
whose dominant political preoccupation is going to be

with the organisation of access to the benefits of society. Our second group of needs is

Happily, this is the area that neec
The problem of technologically r
well understood, has been much
exhaustively documented. In fac
education have evolved as part of
strategies by which an education:
the generations for both their prc
economies that await them and f
task of changing the very course
ment. In fact, this aspect of edut
been brilliantly analysed in Juliug
for Self-Reliance’’ and what is kn
model is an important step in the
educational system that is effecti
production process.

Within the metropolitan world this is not necessarily
a difficult task because the basic problems of production
have already been solved. There is time, therefore, to
concentrate society’s major efforts on distribution. The
challenge of the Third World, however, is unique in that
we have got to attempt, for the first time since the
Industrial Revolution, to develop strategies for economic
growth and equitable distribution simultaneously.
Hence, to begin with, we must disengage from all
the classic assumptions of the metropolitan experience
which has always seen economic development and
equitable distribution as two separate historical
exercises, each with its separate institutions and systems
of motivation.

Early Third World efforts at development reflected
this dichotomy and, hence, were doomed to defeat.
What members of the Third World have got to do is to
understand a system of development in which production
and distribution are seen as elements of a single social
purpose. A very simple illustration of what this implies
is to be found in the distinction between two possible
approaches to the same problem. Suppose you have to
build a road through an area of heavy unemployment.
Under the metropolitan model you will use as many
tractors as possible. Of course, you will put very few
people to work, and as a result, the road will have little
impact on the unemployment. So as not to ignore the
claim of the unemployed, you will, simultaneously,
develop a system of unemployment relief to take care of
the problem of distribution. Hence, two separate
responses are developed to deal with the economic
problem of building the road and the social by-product
of using very few people to build it.
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The developing world would like to use the tractor
but it does not make tractors. Meantime, it has high
unemployment and no chance of putting some of the
unemployed to work making the tractor, and driving it,
and using part of the proceeds of both activities to pay
unemployment relief to the rest. In this context we
have to see growth and distribution as a single process.
One way to do this would be to ignore the tractor,
return to the pick axe and shovel, put a lot of people on
to building the road and put the rest to work growing
crops,making shoes and doing anything else that comes
to mind.

All of this implies, in turn, a ¢
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Now | am not suggesting that in today’s world,
developing countries can totally ignore the tractor. What
is required instead, is to apply one’s intelligence creatively
to design a strategy which will use the tractor where this
is essential and at the same time put the maximum numbef
of people to work.

| apologise for the simplistic nature of the contrast-
ing examples, but, beneath the apparent simplicity
lurks an inner distinction in methodology of utterly
fundamental significance. When the problem is viewed Authoritarian discipline for persc
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In this context, one can distinguish the basic
categories of purpose to which education must be put.
The first group is attitudinal and would include, firstly,
attitudes to work involving, on the one hand, the
development of a work ethic as a pre-condition of group
viability by the realities of group need. |f manual labour
is seen as degrading, the needs of the group in this respect
will be defeated by irrelevant attitudes.

Secondly, there is a spirit of self-reliance. This
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3 amphasises the idea of innovation as well as the process

Thirdly, there is the acceptance that responsibility is
ital to the political process and to the capacity of the
broup to understand strategies which depend upon group
discipline.

Fourthly, there is the sense of community which alone
an supply the instinct of group love without which the
iminority who feel themselves capable of tractor-driver
tatus will seek to disrupt the group because it is asking
or a postponement of more advanced methods.

And finally, in this area there is the spirit of creativity.
This is not easy to understand in the context of social
Jiability. However, it is this spirit which must also play
avital part in the process. Let me illustrate by referring
to the problem o&;rural migration. We all seek the means
of arresting the flow and restoring the capacity of the
wral community to hold its people. However, this will
Lot happen merely through better farm prices and rural
gectrification. It must also come from the capacity of
agroup to create an attractive way of life in small,
remote communities, replete with-entertainment no less
than economic reward. Without the creative spirit, the
final ingredient in social viability is missing.

Our second group of needs is to do with skills.
Happily, this is the area that needs the least comment.
The problem of technologically relevant education is
well understood, has been much discussed and
exhaustively documented. In fact, whole models of
education have evolved as part of the search for the
strategies by which an educational system can prepare
the generations for both their probable tasks in the
economies that await them and furthermore complicated
task of changing the very course of economic develop-
ment. In fact, this aspect of educational development has
been brilliantly analysed in Julius Nyerere’s ““Education
for Self-Reliance’” and what is known as the Tanzanian
model is an important step in the process of evolving an
educational system that is effectively geared to the
production process.

Then, there is the area of self-awareness. | would like
to suggest that this is important because without self-
awareness, we are incapable of appreciating the
relationship between what we are and the environment
Wwe occupy. This has obvious relevance because
| decolonisation is vital to the search for new strategies.
But decolonisation must begin at the psychological
level and must, therefore, reflect the process by which
We acquire some degree of awareness of self. |t may be
felt that this involves a fanciful side issue. Certainly, |
Will agree that it raises more subtle and complex
thallenges to educational technique. Nonetheless, |
suggest that to ignore it is to endanger every other
Objective that we seek to pursue.

If the strategy of egalitarian transformation involves
all these things at the attitudinal, the practical and the
personal — psychological level, we must ask ourselves
What kind of school system this implies. Obviously, it
implies universal education organised in a single stream
that is equally available to every single child at an early
age and which delivers every child into the social and
economic stream adequately prepared for the kind of
task to which it is fitted by aptitude and inclination.
Diversity of training must clearly take place within a
single organisational frame.

All of this implies, in turn, a certain kind of
school. The community envisaged by Nyerere must also
be a‘total’ school. Indeed, | would suggest that a school
10 be ‘total’, in addition to a basic core of academic
Pursuits, must involve five indispensable elements.

The ‘total’ school must be involved in the political
Process both internally and externally because this is the
only way to prepare people for a political system that is
1 basgq upon mass political participation. Once again by

Pf’"tf03| Process | do not mean ‘party politics’ but pol-
tics in the wider sense of how any group responds to its
Problems and arrives at decisions about those problems.
And | stregs mass political participation because any other
proach defeats the egalitarian principle, loses the

9PPortunity to mobilise by enthusiasm and substitutes

duthoritarian discipline for personal self-restraint within
the group.,

" Secondly, a “total’ school must involve itself extensively
m_anual work and must require that both teacher and
g:lpllhmove with familiarity between the tilling of the
0 + € sweeping of floors and tinkering with machines.
eqnu|y| t'hUS_Caf.I we hope to make work seem natural,
din dignity and devoid of overtones of status.

pro‘ghway, the ‘total” school must be involved in economic
uction. This is important in poor countries because

it helps to make the educational system less expensive

in that it is partially self-supporting. However, the more
important reason is what it teaches the student about the
relationship between all individual effort and the total
economic process.

Fourthly, it must be involved in the community.
The “total’ school must constantly undertake projects of
the community and must equally involve the community
of parents in its own activities. By these means we help
to prepare young people to approach life in a participatory
rather than an expectant frame of mind. The difference
is whether young people emerge from school asking
‘What can | get?” or ‘'What can | do?’. Involving the
parent community also ensures a gradual process of
transformation in parental attitudes which assists
educational transformation by reducing home
opposition.

Fifthly, it must be involved in every form of
creative activity. This is to ensure that children grow up
to see cultural activities as an opportunity for self-
expression as much as a process by which one is
inspired and entertained through the effort of others.
It will be observed that this is becoming increasingly
urgent in a world in which sensibilities are being
increasingly blunted by the workings of the mass media.

We must now look at the problem of the drop-out
and those that never dropped in. In the metropolitan
world, the drop-out is a serious challenge to the social
conscience but is not often a statistically significant
problem. In the Third World, the drop-out and those
who never dropped in often represent more than half of
the adult population. Hence, any educational strategy
that reflects the kind of egalitarian transformation to
which we are addressing our minds must deal with this
problem.

In fact, | like to refer to the whole process of adult
education with its emphasis on mass literacy training, re-
cycling of skills non-traditional youth training programmes
and the like as ‘reclamation’ education. These are efforts
to reclaim for society those who were lost by yesterday’s
neglect. Such efforts are vital in the Third World partly
because of the human claim of the untrained to a share
in opportunity and partly because it is vital to secure
the engagement of this group in the social and political
process. Nor must it be forgotten that ‘reclamation’
education which reintroduces the adult into the main
stream of society plays a vital part in creating greater
opportunity for the children of that group. In fact, so
great is the relationship between parental circumstance
and opportunity for the young that reclamation educat-
ion may well be the only means'by which we can avoid
the danger of the perpetuation of a sub-elite within
society. Here, of course, it is vital to understand that
reclamation education must be planned as a self-
liquidating exercise since the very necessity for its
existence is the confession of inequality.

It is clear that all of this implies the idea of education
for life, sometimes, | believe, referred to as permanent
education. Clearly, radical transformation involves a
continuing assault upon all those forces of inertia in
society that perpetuate systems of privilege as well as the
forces that tend to create new systems of privilege in
response to the exercise of power by the more talented
of the social group. We believe, in Jamaica, that this
must begin with compulsory national service upon the
completion of the formal process of education. In our
concept, however, national service is not seen in military
terms but rather in terms of service to the society. We
believe that this is the first step in the process by which
we can hope to keep alive the kind of value system which
a total school will hopefully implant. What we conceive
is a form of life education from infancy through school,
and beyond it, so that re-training and refreshing are a
part of the means by which you update the technical
relevance of the person, prevent ideological and attitudinal
back-sliding and avoid that generation gap which makes the
old resist the need for change in the young and makes the
young see change in terms of confrontation.

We hope by these means to be able to answer many of
the problems which beset us. The contradiction between
high-technology industries and unemployment, the
political challenge of creating the capacity for self-
restraint rather than the need for imposed discipline;
rural migration; the nemesis of the diplomaed unemploy-
ed to name a few, may all take on a different aspect if
they are tackled by people with a different system of
expectations. Indeed, | would dare to suggest that it is
only by these means that we can hope to evolve societies
which create the moral parameters within which
expectation and possibility are reconciled. Only thus
can we create a societal momentum which evolves
towards equality rather than privilege.

Only thus can we hope to create a political system
in which mass participation guarantees self-restraint.
And only thus can we hope for an international
community which substitutes a moral world order for
perennial confrontation.
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Prisoners Buried
Alive Affer Strike

The CANTA 21 story on Neil
Riethmuller contained some minor
factual inaccuracies. Firstly the pro-
secutor in the internal hearings after the
Paparua prison strike was not from
Dunedin, but from Wi Tako prison, near
Wellington. (Extra prison staff from all
round the country were sent to Paparua
as a result of the strike.) Secondly, and
most significant, any statement shown
to an inmate alleging that Riethmuller
had named this inmate as one who had
urged strikers not to go back to their
cells did not carry Riethmuller’s sign-
ature. The inmate however was most
certainly told by prison officers that
Riethmuller had informed on him —
this is the oldest trick in the book and
Riethmuller has emphatically denied the
allegation. Thirdly, on top of the five
strikers transferred to North Island
prisons (including Riethmuller), two
more have been transferred to Addington
prison. Fourthly, it was the last 12
men, not eight, to leave the exercise
yard, who were immediately put in solit-
ary.

Of the 13 “ringleaders’” sentenced to
14 days solitary confinement (plus 14 days
loss of remission and two months off
privileges), eight remain in solitary.
They are being held in the new security
wing and have been in solitary since the
strike. During the 14 days of their
sentence, the bedding was removed from
their cells every day, leaving them in a cell
containing nothing but a toilet bucket.
They are now allowed to keep their
bedding during the day and can sleep as
long as they like, as they aren’t allowed
to work. They are locked up in their
cells for 23 hours a day, being allowed
out only for one hour’s exercise in a

special exercise yard separate from the
rest of the prison. Instead of being
allowed the usual total of four hours
visiting a week with an unlimited total

of visitors in the visiting hall, they have to
be visited in the ““cage’ (an area at the
end of the cellblock) and are only allow-
ed a total of three visitors for a total of
half an hour.

The strikers in solitary are kept out
of all contact with the rest of the prison
and the rest of the world. When visited

seven days after Kirk’s death, one
inmate didn‘t know that Kirk was dead
and another one had been told by a
warder that Martyn Finlay was the new
P.M.

The manifest inhumanity of such treat-
ment of human beings is obvious. The
strike, which was over legitimate griev-
ances, was entirely peaceful — more than
could be said for the institutionalised
violence and degradation practised by the
State at Paparua.

TOP CIVIL SERVANT
SUPPORTS CAMPAIGN

J. P. Lewin has had a long and distinguish-
ed career as a senior civil servant. For
instance he was Government Statistician
under the last National Government. He
is now Secretary of Trade and Industry,

a position from which he retires in
October. —Ed

5th August, 1974

The Secretary,

Campaign Against Foreign Control in N.Z.,
P.O. Box 2258,

CHRISTCHURCH.

Dear Sir,

Thank you very much for your circular
of August and please accept my cheque
for $5.00 as a donation towards the
good work | am sure you are going to do.

On the subject of Comalco | think
you might have done an injustice to
Bill Sutch about his 500 shares. (Dr W.B.

Sutch, author of ““Takeover New Zealand”’,
and numerous other books — Ed.) When
they were purchased for him by his
broker, which was in the early days, he
came to me in some distress and said

that his broker, who had a general author-
ity, had accepted this offer on his behalf
but, on his instructions, had sold the
shares immediately. At least that is what
Bill told me and | assume — although |
never asked him and he never told me

this — that he did not lose anything on
the transaction. But the point is that

that particular transaction does not

vitiate in any way the position taken by
Bill Sutch in his ““Takeover New Zealand”.

Anyhow, hoping to hear a lot more
from you in the future, and if there is
any little thing that | can do to help
you, do not hesitate to squeak.

DETANS P & Yours sincerely,
A J. P. Lewin

Pete Lusk’s Charge Dropped

CANTA 21 related how CANTA writer
Pete Lusk had been contacted by the
local CIB and told there was a warrant
out for his arrest in Australia due to his
non-appearance in a Perth court in July to
answer a charge of disorderly conduct —
Lusk had been arrested outside the main
gates of the U.S. Naval Communications
base at N.W. Cape, W.A., during the May
Long March.

The story has a happy ending how-
ever. A few days after Pete was informed
of this by the CIB, a uniformed cop called

at his rural Hoon Hay Valley home (Pete
wasn’t there at the time) and told one of
the people there that both the charge and
the warrant had been dropped. When he
learned of this in early September, Pete
rang Detective Brian Rumbold of the
local CIB, the cop who had originally
told him of the warrant being issued.
Rumbold knew nothing about the charge
being dropped, but said it was possible
that the message had come from the
Australian police to Wellington police
H.Q. and thence by teleprinter to the
uniformed branch of the Christchurch

police, thus bypassing the CIB. He said
he’d find out for Pete.

On September 5th Rumbold rang
Pete and confirmed that the charge had
been dropped. When the case came up
in Perth on July 4th, the police had
called no evidence and the case had been
dismissed. Thus the warrant for his
arrest for non-appearance was dropped
also. Pete Lusk can now return to
Australia in general and West Australia
in particular without fear of being
arrested.

CANTA 19 pointed out the deplorayf§

low wages paid by the Students’ Assoc.
iation to the part-time supervisors emply,
ed by the creche. It also stated that th;
women’s pay was supposed to have beg
raised to $1.50 an hour at the start of
the second term, but at the time of wriw
the situation was “‘under review”’. 1

The creche women have now been tq
that their pay has been increased to $15
per hour, backdated to July 1st when t
9% general wage increase took effect.
The fact that it took the Students’
Association over two months to come
up with this rise reflects no credit on it
Not that $1.50 an hour is a living wage
these days, particularly for part-time
work.

Secret Police

Boss
Tracked |

Down

CANTA 8 exposed the whereabouts
of the local Security (?) Intelligence
(??) Service (???) and its boss, Mr A.E.V.
Lane. We are now in a position to give
more information about Mr Lane. Firstl|
his full name is Albun Eric Verdun Lane
(it has a certain ring about it, hasn't
it?). He drives a late model Ford, re-
gistration number GO1922. He lives at
183 Waimairi Road, Christchurch4 (he
formerly lived at 12 Harrowdale Drive|
and his phone number is 585-193.

Just thought you'd like to know.

KHOO

Kuala Lumpur,
Malaysia.
August 14th, 1974

The Editor,
CANTA, UCSA, NEW ZEALAND.

I must admit | have missed out quite
a lot of developments on Khoo Ee
Liam’s case in New Zealand, due to my
preoccupation in the study of our
pathetic Malaysian society here, and
there are not many friends now in New
Zealand in contact.

But as someone who knows Khoo Ee
Liam well right throughout my student
days in New Zealand, and who still
gets information about him from close
family friends in KL; | wish to state the
following (or were those already publish-
ed in New Zealand?):—

1) That Khoo Ee Liam, after leaving New
Zealand in 1971 failing to satisfy his
academic requirements by the pro-
fessorial board, did not come back to
Malaysia immediately, but instead stay-

ed in Hong Kong for sometime to
avoid possible reprisal by the Malay-
sian Government for his outspoken
political views while a student in New
Zealand.

2) That after sometime of “self-exile”
when he and his family were mistaken-
ly taking for granted the silence of the
Government as her ignorance of the
case, he did come back here, went
into exporting/importing business,
travelling a lot in Indonesia and

- Malaysia, and hardly had time to play
his old “poky”’ politics which | per-
sonally feel was too extreme at times.

3) That he did get married finally and
turns a responsible family man which
again is quite a reverse from his old
nature.

4) That he had undergone a major
operation last year and until now still
in a fairly weak physical condition and
has to survive on liquid food mainly.

Judging from the above facts and

many others if his friends in KL dare to
speak out for the sake of Christ, |
doubt if Khoo Ee Liam can be regarded
as a security risk based on ““‘unfounded”’
political activities since his return home

as charged by the authority here. It will
really be a shame to deprive a private
citizen's right if Mr de Silva, our Malaysian
High Commissioner in New Zealand (no
longer — Ed) insisted on Khoo Ee

Liam’s “crime’ without providing to the
New Zealand public even basic circum-
stantial evidences, if there are any. Nor

in the name of mercy is the Malaysian
Government justified in detaining Khoo
Ee Liam in this weak physical state and
the impact it will have on his newly-

wed bride and his family.

| hereby sincerely hope my Govern-
ment to at least consider my mercy appeal
on Khoo Ee Liam’s case. And may | con-
gratulate the New Zealand University
Students’ Association and fellow Mal-
aysian students for their efforts in voicing
this case to the New Zealand public,
whatever the claims our country’s envoy
Mr de Silva might level on you?

Sincerely,
“CHEWING GUM”

The Indochina Report in CANTAZ!
named General Sir Leonard Thornton
New Zealand’s Ambassador to South :
Vietnam. He has in fact recently been
replaced by a civilian Foreign Affairs
professional. Thornton was Chief of
Staff during N.Z.s military involvemé!
in the Vietnam war. He got his dué |
reward from the National Governmernt |
and was posted back to his favourite
city — Saigon.

Fred Baird’s been round S
long that he’s just about fade
wallpaper. You name it, Fre
his finger in the pie — Affore
scheme, USIS etc. Now Frec

ger. Read on.

Recently a number of seri
ons concerning the efficienc
management of the catering ¢
at this university were made

The most serious of these
large sum of money had beer
from the freezer in the kitche
main cafeteria at [lam.

Investigations by CANTA
in fact $600 had been stolen
freezer on a Friday night dur
August holidays. The interes
this particular theft was that
notes were taken from a bag
and one source claims that as
$2000 in change had been lef
and that it had taken two wo
drag the bag with the money
freezer. Fred Baird (the Cate
Manager) states that only $82
behind. How much does $83
weigh?

CANTA found that this pl
money in a freezer — which i
padlocked ,had been standard
at llam for some time. It was
several people that this freeze
probably a lot safer than any
facility available in the Stude
CANTA feels this is hardly sa
for a catering operation whict
annual turnover of in the vici
$180,000. When CANTA qu
Fred Baird on this matter he
offhand about it, stating that
covered by the insurance. He
Unaware that seven day, twen

banking facilities were availak
Christchurch.

There was another theft o
the catering operation and th
earlier in the year around Ma!
This time the money was tak
Upstairs office in the llam Un
CANTA discloses this for
reasons, firstly that it is not v
known. It was not discussed
catering committee, so rumo
circulated. We’ve been told t
stolen was $130 (Fred Baird)
fother sources) and Jim Bene
lation President) would not t
much was taken. CANTA wz
that the money was taken frc
Bgird's office: Baird didn't di
didn’t confirm it either. The
We bring this up is — followir
effOft was made to have bank
night instead of on the follow

8 s standard practice with c:
Money,

Both Baird and an executi
SUQSlested to CANTA that we
Write about these thefts. The
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